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School of Oceanography New TA Orientation

How to Identify Your Teaching Goals and Assess Your Students’ Learning

GOAL

To discover your overarching teaching goals and to learn some techniques for assessing how well your students are learning what you are trying to teach.

KEY CONCEPTS
· A teacher has some idea of what he or she wants to accomplish in a course.  This idea is commonly implicit, but it can be stated explicitly.  It is the overarching goals for the course.

· Assessment of student learning must be made in relation to standards.  A teacher’s own standards are his or her goals, or expectations, for the course.

· The selection of a classroom assessment technique will depend on the goal selected.

· The purpose of classroom assessment is to determine how well the students are learning.  The results of the assessment must be shared with the students.  If they are not learning as well as desired, then a response must be made to improve learning.

· A teacher with no desire to improve student learning should not assess student learning, because the students will be given false hope of improvement by the very act of assessment.

PROCEDURE
1. Think of an undergraduate oceanography course that you would like to teach.  Think of what you would like to do in the course and what you would like to have the students do.  Then turn to the next two pages, which list 52 Teaching Goals in a Teaching Goals Inventory that is from Angelo and Cross (1993).

2. Rate the importance of each of the 52 goals with respect to what you want your students to accomplish.  The rating scale on the inventory is as follows (there are no “right” or “wrong” answers):

(5)   Essential

a goal you would always or nearly always try to achieve

(4)   Very important
a goal you would often try to achieve

(3)   Important

a goal you would sometimes try to achieve

(2)   Unimportant

a goal you would rarely try to achieve

(1)   Not applicable
a goal you would never try to achieve

3. Please answer question 53.  Then use the self-scoring worksheet to compute your cluster scores.

4. The facilitator will record the ranking of the clusters as each participant reports the rank order of the clusters from his or her self study and lead a discussion interpreting the results and comparing them with other results.

5. Decide which one of the attached four classroom assessment techniques you want to read about and pair with another participant who wants to read about the same technique.  Read it alone and then, as a pair, propose a possible example of its use in an oceanography class in which you have been a student.  How would you try to mitigate the difficulties raised in the “Con” statement for the technique?

6. The facilitator will ask for a group to report to the class on each technique and will lead a discussion of that technique.

ATTACHED READING
Angelo, T.A. and Cross, K.P., 1993.  Classroom Assessment Techniques (2nd ed.). Jossey-Bass, San Francisco.


Reading 1.  Minute Paper.  (For assessing Basic Academic Success Skills and Discipline-Specific Knowledge and Skills)


Reading 2.  Documented Problem Solutions.  (For assessing Higher-Order Thinking Skills, Basic Academic Success Skills, and Discipline-Specific Knowledge and Skills.)


Reading 3.  Concept Maps.  (For assessing Higher-Order Thinking Skills, Basic Academic Success Skills, and Discipline Specific Knowledge and Skills.)


Reading 4.  Group-Work Evaluations.  (For assessment of Work and Career Preparation and Personal Development.)


Reading 5.  Mudiest Point.  (For assessment of Basic Academic Success Skills and Discipline-Specific Knowledge and Skills.)

