PAGE  
3

School of Oceanography New TA Orientation

Grading

GOAL

To be able to state the purpose for grading any piece of students' work and to have a pedagogical basis for selecting a grading method.

KEY CONCEPTS
· Grades communicate information on how well students learn, but the meaning of the grade can become obscured if the grade is based on considerations in addition to student achievement, such as effort and participation.

· Grading methods are based on one of two principles: 1) Student performance is graded relative to that of other students in the class, such as by grading on the curve and grading according to breaks in the grade distribution, or 2) Student performance is graded on the individual's achievement, irrespective of the performance of other students in the class, such as grading according to absolute standards and grading according to mastery of objectives.

· All faculty and TAs are obligated professionally and legally to follow the University of Washington Grading Policy <http://depts.washington.edu/grading/timelines/legaliab.htm>, and the UW Grading System <http://www.washington.edu/students/gencat/front/Grading_Sys.html>, and should be aware of the Grading Practices in the School of Oceanography <http://depts.washington.edu/grading/practices/grdtbl8.htm#ocean>.
· Students take their grades personally, especially poor grades.
PROCEDURE
1. Read the question on the handout, which is taken from an Oceanography 101 test, and prepare an answer key for it, indicating how you would allocate the 10 points.

2. Write a bulleted justification of your point allocation.

3. As a whole class, share your grading keys in a discussion aimed at producing a single key acceptable to all of you.  The facilitator will record on the board both the elements of the "universal" key and issues raised in the discussion that warrant later attention.

4. Examine the handout of a scoring rubric used in an introductory geology course at another research university and individually change the "universal" key into a scoring rubric for this question.  (You may choose to have fewer levels than the six in the geology example.)

5. As a whole class, share your scoring rubrics in a discussion aimed at producing a single scoring rubric for the question.  The facilitator will record the "universal" rubric on the board.

6. In small groups, grade a student's answer to the question by writing on the handout of the answer.  (Each small group will have one of four different answers to the same question.)

7. Each group reports to the whole class on the process of grading the answer, using both the original "universal" key and the "universal" scoring rubric and describing the nature of the answer that caused difficulties and uncertainties in grading.

8. Compare your small group grading with the following list of Frequently Asked Questions about Grading.  Did you grade the answer constructively?  If not, how would you accomplish a constructive grading?

ATTACHED READING
Davis, B.G., 1993. Tools for Teaching.  Jossey-Bass, San Francisco.  Chapters 32 and 33.

Frequently Asked Questions about Grading
How do I go about grading constructively?
· Encouraging comments on a test or paper conveys respect for what the students attempted to accomplish, and praise for what they did accomplish.

· Effective grading acknowledges and reinforces the strengths of students' work; prompts students to recognize shortcomings and options; and provides suggestions for improving performance. 

· Effective grading also provides feedback that helps students: 1) understand what "works" in their papers and essay tests, 2) learn from their "mistakes," and 3) position themselves to stretch further towards becoming more effective in the future.
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http://darkwing.uoregon.edu/~tep/tshooting/grading.html#CONSTRUCTIVE
How do I grade fairly and accurately?
· Consider grading based only on mastery of material and not on personalities or perceived-effort.

· Avoid competition between students - this may generate animosities and a poor learning environment. 

· Do not overemphasize grades. Emphasize learning over grades. 

· Keep students informed of their progress throughout the term. 

· Clearly state grading policies and procedures on the syllabus and review them with the class on the first or second day.

· Avoid modifying policies during the term. 

· Provide plenty of opportunities for assessment. This will avoid unnecessary pressure and allow for some mistakes.

· Provide some choice in format or topic when assigning work. 

· Keep accurate records of grades…..

· Return the first assignment before the drop/withdrawal deadline. 

· Consider allowing rewrites on papers. 

· If many do poorly on an exam, schedule an exam for the following week to retest the class.
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http://darkwing.uoregon.edu/~tep/tshooting/grading.html#FAIR

What should I consider while designing tests and quizzes?
· Prepare test questions which are similar to those used in quizzes, homework, or discussion.  (A common problem is to teach in a manner that emphasizes recall, but to test in a way that requires critical application of the material.).

· Balance the difficulty of test items.

· Include an extra-credit question which asks students to write and exam question rather than an exam answer.

· Hand out study and review question before the exam.

· Hold a review session before the exam (ask students to bring 5 - 10 essay questions of their own).

· Give two or more midterms and make the first one early in the term.

· Distribute sample answers to past exams or sample student papers.

· Give frequent quizzes that count toward the final course grade.
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http://www.irc.uci.edu/trg/sec4.html#TEST

How do I prepare my students for testing?
· Give a diagnostic test early in the term.

· Attach a pool of final exam questions to the course syllabus and distribute both on the first day of class.

· Put old exams on file in the department office or library.

· Distribute practice exams.

· Before an exam, explain the format to students.

· Give students advice on how to prepare for an exam.






Davis, B.G., 1993, Tools for Teaching, p. 253-254.

What can I do to minimize student complaints about tests and grades?

· Clearly state grading procedures in your course syllabus, and go over this information in class.

· Set policies on late work.

· Avoid modifying your grading policies during the term.

· Provide enough opportunities for students to show you what they know.

· Consider allowing students to choose among alternative assignments.

· Stress to students that grades reflect work on a specific task and are not judgments about people.

· Give encouragement to students who are performing poorly.

· Deal directly with students who are angry or upset about their grade.

· Keep accurate records of students' grades.






Davis, B.G., 1993, Tools for Teaching, p. 284-286.

For answers to additional frequently asked questions about grading, go to the Web site for the UW Center for Instructional Development and Research (CIDR): http://depts.washington.edu/cidrweb/TestingGrading/StudentConductIntro.html.

For answers to frequently asked questions about student conduct, such as cheating on tests or plagiarism, go to the CIDR Web site: http://depts.washington.edu/cidrweb/TestingGrading/StudentConductIntro.html.  Please use the links to the UW sites to learn the UW policy, for policy changes with the institution.

For Pros and Cons of Typical Grading Practices, go to the UW Web site: http://depts.washington.edu/grading/plan/procon.htm.

